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Wheatfields Infants’ & Nursery School 
Behaviour Policy 
 
Wheatfield’s Infants and Nursery School is a community where we have a mutual responsibility to respect 
and care for everyone and everything around us.  A place where everyone is valued, listened to and where 
they feel safe. We believe every person, however young, can and should take responsibility for his or her 
own actions and we encourage the development of independence in all learning.  Good communication 
between all people involved in school and values based on mutual trust are essential to promote an 
environment where everyone feels happy, safe and secure. 
 
Aims of Behaviour policy 

 To promote positive behaviour and good relationships throughout the school. 

 To create a caring community where everyone is valued and respected, and takes responsibility for 
their own behaviour. 

 To help children develop an awareness of themselves and their place within the wider community. 

 To combat all discrimination and promote equal opportunity and the right to feel safe 

 To enable people to respond positively to opportunities, challenges and responsibilities and to cope 
with change and adversity. 

 To develop the skills of behaviour for learning 
 
What good behaviour is like at Wheatfields Infants and Nursery 
 
 In our school, teaching and learning should take place in a calm purposeful atmosphere.  Every person 
should be able to undertake their learning without interference from others. Children are taught the skills of 
being an effective learner through Building Learning Powers (Further information available on the website). 
Every person should be addressed in a respectful manner by others within the school, whether they are 
adults or children, and no actions taken which will endanger or hurt self or others. 
The necessity for honesty is stressed. 
It is made clear that no form of bullying will be tolerated as this directly contravenes our “Rainbow Code”. 
We expect everyone in our school to respect our code of behaviour, to understand and respect one 
another’s rights, responsibilities and differences. 
We believe promoting good attendance at school encourages positive attitudes towards school and 
contributes to good behaviour. 
 
 
Our objectives  
For the children to show - 

 Self- confidence and self-control 

 Sensitivity and consideration for others  

 A pride in themselves and their school 

 An interest in their activities 
 
For children to develop - 

 Responsibility for their learning and their environment 

 An ability to make the right choice 

 A sense of fairness 

 An understanding of the need for rules 

 A respect and tolerance for others’ way of life, different opinions and individual needs 
 
Our Rainbow Code  
The code was negotiated through discussions with the children, staff, parents and governors. They provide 
a focus within assembly, circle time and class discussions on a regular basis.  They are displayed 
throughout the school.  
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Our Rainbow Code states: 

 We do our best 

 We listen 

 We look after our school 

 We tell the truth 

 We are kind and polite 

 We help each other 

 We keep safe 
 
How positive behaviour is encouraged 
 High expectations – All adults in the school have high expectations of the behaviour of the children and 

encourage them in their efforts to do so. Children who show exemplary behaviour (who are always ready 
to learn) can become ‘Always’ children. A postcard is sent home to inform parents of this.   It is possible 
that a child will be an always’ child more than once in a year.  The off task behaviour of a group will be 
redirected through praise of the children on task and use of them as an example-Use of Behaviour 
Detectives. 

 Use of targeted praise “I really like the way you…..” Rather than general “Well done” Or “That was 
good/lovely”. 

 Praise of work and/or behaviour of individual to his peers as it happens 
 End of session reflection from adults working with group of children who have done well ( attention is 

needed to ensure we always catch everyone being good so we can reward with praise) 
 Sent to Headteacher – when child has a breakthrough in learning, or has made a particularly good effort, 

sent to Head to reinforce praise and put name in Golden Book – children stand up and receive a clap in 
their places if their name is in the Golden Book in Celebration Assembly. Work is endorsed with sticker 
to remind child which piece was special and why.  

 Headteacher’s Certificate – each teacher chooses two children per week who have made particular 
progress in one or two area of the curriculum over either the week or a period of time to have a special 
certificate. Lunchtime playleaders and any other members of staff are able to give Headteacher’s 
certificates as and when appropriate. These are presented in Celebration Assembly. 

 Whole class rewards – any adult working in class can award a class reward for positive behaviour. 
When a class has achieved 10 class rewards the children can choose a class treat.  

 Individual rewards may be used as part of a Personal Learning/Behaviour Plan 
 If child has done well or something worthy of praise, adults will speak to parents/carers after school. 

Ensure positive behaviour receives the same attention as negative would.  
 
 
How unacceptable behaviour is discouraged 
 
Sanctions 
It is essential that the child knows and understands why sanctions have been imposed and what 
makes their behaviour unacceptable. 
 
Sanctions should be: 
 Minimum necessary 
 Immediate and short lived 
 Consistent 
 Focussed on the act not the child 
 Expected and understood by the child 
 Delivered in a calm way 
 Accompanied by a model of acceptable behaviour 
 Not humiliating to the child or the adult 
 Avoided where possible 
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 Sufficiently disagreeable to discourage a repetition 
 Involving parents when deemed necessary 
 
In order to help children understand that their behaviour is within their own control we have a series of steps 
through which a child passes if they continue with their off task behaviour. The intention at each step must 
be to make it clear to the child that they are choosing to continue with the behaviour and that to do so will 
involve further sanctions. It must be very clear to the child that the system is fair and is being fairly applied. 
All staff have been trained in de-escalation procedures based on the Hertfordshire Steps Programme. 
 
Step One 
Children who go off task will be initially given a verbal reminder of the expected behaviour. If the child 
continues with the behaviour they will be given a verbal warning which is recorded visually within the 
classroom.  
Step Two 
If a child continues to be off task, their name will be recorded on the Class Behaviour Log and the SIMMS 
Database. They will be encouraged to think for 3 minutes about their behaviour. An adult will then discuss 
with them what would have been the right choice using the agreed debrief script. If a child has further time 
outs within the day this information will be shared with parents at the end of the day. 
Step Three 
If a child further continues to be off task they can be sent to a different class for a time out period. In addition 
to this sanction a child or group may lose part of their lunchtime play as an immediate response to their 
inappropriate behaviour.  
Time Outs will be recorded in the Class Behaviour log and on the SIMS database . A time out note will be 
sent home to parents by the class teacher. Patterns of behaviour will be discussed with parents by the class 
teacher and a child may move to a Personal Behaviour Plan. 
 
It is anticipated that this will be the maximum level of sanctions most children will experience. 
 
Step Four  
If a child persists in off task behaviour, refusing to learn and denying the others the opportunity to learn   or 
they are defiant, aggressive or abusive in any way, they will be sent immediately to a member of the senior 
leadership team. This will result in a telephone conversation if possible and /or a letter from the Headteacher 
or Inclusion Leader to the parents requesting they make an immediate appointment with the class teacher 
and member of the SLT to discuss this behaviour and implementation of a Personal Behaviour Plan. This 
would be regarded as a serious level of sanction and we would hope it was rarely necessary to do this. 
 
Step Five 
When a child continues (or deliberately chooses) to make little or no progress in their behaviour, or where 
the outcome of their choices/behaviours create Health and Safety issues, or if they prevent others from 
having fair access to the learning opportunities to which they are entitled, the Head will consider whether or 
not it is appropriate for the child concerned to be excluded for either a fixed period of time or permanent 
exclusion.  
Where possible parents will be informed of the possibility of such an outcome and they will be expected to 
work alongside the school to encourage the child to make best use of the support and guidance available 
and that they will comply with school expectations in order to address their targets and accordingly to help 
them to change direction and make progress. Any child at risk of exclusion will be supported by a Pastoral 
Support Programme (PSP), which will identify realistic behaviour outcomes, and support. We follow the DFE 
Guidelines (2014) and the Exclusions Guidance Supplement September 2014 from HCC should exclusion 
need to take place. 
The class teacher must be kept fully involved and informed at all times so she retains full knowledge and 
understanding of events surrounding any child in her class. 
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Serious Misdemeanours 
The following behaviours are amongst those that will not be tolerated at Wheatfields Infants School. In all 
instances these behaviours will result in a child being sent to a member of the Senior Leadership Team or 
Head Teacher. Depending on the child and the circumstances (which will always be considered on an 
individual basis) these behaviours may also lead to a Fixed Term of Permanent Exclusion: 

 Swearing or knowingly using discriminatory language 

 Verbal abuse intended to cause hurt or fear 

 Racism, homophobia or discrimination on any grounds that relate to personal identity(also known s 
‘protected characteristics’ including sex, religion or belief, disability(including SEN) and sexual 
orientation. 

 Bullying 

 Actual or threatened violence (against pupils and staff) 

 Intentional damage to property 

 Hurting others intentionally(including scratching, kicking, slapping, biting and spitting) 

 Stealing 

 Defiant behaviour-deliberately ignoring adult requests 

 Leaving school or school grounds without permission 
 
Lunchtime and Playground behaviour 
 
Children are encouraged to take responsibility for their behaviour and tell other children if they do not like 
what is happening by saying “Stop it, I don’t like it”. Children are encouraged to seek support from the 
Squabble Squasher Team. 
 
Step One 
Children who are choosing to play/behave inappropriately at Lunch time will be initially given a verbal 
warning and reminded of the expected behaviour through a debriefing script eg “Which part of the Rainbow 
Code have you chosen to forget? What else could you have done?” 
 
Step Two 
If a child continues to play/behave inappropriately, their name will be written up on the Lunchtime Time Out 
Chart and they will sit in the Time Out area. They will be encouraged to use the time to think for 3 minutes 
on their behaviour and what they should have done. An adult will then discuss with them what would have 
been the right choice using the debrief script. 
 
Step Three 
If a child continues as above a child or group may lose part of their lunchtime play as an immediate 
response to their inappropriate behaviour.  In addition they can be sent to a different playground as part of 
this sanction  
 
Time Outs will be recorded in Lunchtime log book, on the SIMS database and the class teacher informed.  
Parents will be informed by the class teacher. Patterns of behaviour will be discussed with parents by the 
class teacher and a child may move to a Personal Behaviour Plan. 
 
It is anticipated that this will be the maximum level of sanctions most children will experience. 
 
Step Four and Five as above 
 
Bullying and Racial Harassment 
Bullying is defined by the Anti-Bullying Alliance as “The repetitive, intentional hurting of one person by 
another, where the relationship involves an imbalance of power.  Bullying can be carried out 
physically, verbally, emotionally or through cyberspace.”   
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Harassment is defined as “Unwanted conduct which violates a person’s dignity or creates an 
intimidating, hostile, degrading or humiliating environment.” 
  
Bullying and Racial Harassment are not tolerated in school and any issues in which bullying or racial 
harassment are suspected are taken seriously and investigated.  Incidents found to be bullying or racial 
harassment are recorded using the school proforma and then on the SIMS database. The Headteacher, 
Assistant Head and parents are informed.  Name-calling is perceived to be an early stage of bullying and 
should be responded to appropriately using the debrief restitution script. 
Parents and children are also encouraged to distinguish between behaviour in which bullying occurs and 
inappropriate behaviour which may occur between older and younger children.   
 
Links with Home 
At Wheatfields Infants’ and Nursery School we believe it is essential for school to work closely with parents 
to promote appropriate behaviour and develop a safe secure environment in which teaching and learning 
can take place.  The school has a home school agreement, which identifies the nature of the partnership, 
and which every parent is expected to sign. The behaviour code is included in the school prospectus and 
also published as a leaflet as part of the induction pack. 
We expect parents: 

 To keep us informed of behaviour difficulties they may be experiencing at home. 

 Inform us of any trauma that may affect their child’s performance or behaviour in school e.g. death 
of a family pet, or a death or separation in the family. 

 Inform us about their child’s ill health and absences connected with it. 

 Support the school in dealing with inappropriate behaviour, by acknowledging it and working in 
partnership to develop appropriate strategies. 

The school will endeavour to achieve good home/school liaison by: - 

 Promoting a welcoming environment within the school. 

 Giving parents regular, constructive and appropriate comment on their child’s work and behaviour. 

 Encouraging parents to come into school on occasions other than consultations evenings. 

 Keeping parents informed of school activities. 

 Involving parents at an early stage in any disciplinary problems. 
 
Roles and Responsibilities 
 
The role of the Class Teacher 
It is the responsibility of the class teacher to ensure that the school rules are enforced in their class, and that 
their class behaves in a responsible manner during lesson time.  
  
The class teachers in our school have high expectations of the children in terms of behaviour, and they 
strive to ensure that all children work to the best of their ability. 
 
The class teacher treats each child fairly and enforces the classroom code consistently. The teacher treats 
all children in their class with respect and understanding. 
 
If a child misbehaves repeatedly in class, the class teacher keeps a record of all such incidents. In the first 
instance, the class teacher deals with incidents themselves in the normal manner. However, if misbehaviour 
continues, the class teacher seeks help and advice from the Headteacher. 
 
The class teacher liaises with the Assistant Head for Inclusion and external agencies, as necessary, to 
support and guide the progress of each child. The class teacher may, for example, discuss the needs of a 
child with the education social worker or LA behaviour support service. 
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The class teacher reports to parents about the progress of each child in their class, in line with the whole–
school policy. The class teacher may also contact a parent if there are concerns about the behaviour or 
welfare of a child. 
 
The role of the Headteacher 
It is the responsibility of the Headteacher, under the School Standards and Framework Act 1998, to 
implement the school behaviour policy consistently throughout the school, and to report to governors, when 
requested, on the effectiveness of the policy. It is also the responsibility of the Headteacher to ensure the 
health, safety and welfare of all children in the school. 
 
The Headteacher supports the staff by implementing the policy, by setting the standards of behaviour, and 
by supporting staff in the implementation of the policy. 
  
The Headteacher keeps records of all reported serious incidents of misbehaviour. 
  
The Headteacher has the responsibility for giving fixed-term suspensions to individual children for serious 
acts of misbehaviour. For repeated or very serious acts of anti-social behaviour, the Headteacher may 
permanently exclude a child. Both these actions are only taken after the school governors have been 
notified 
 
The role of parents 
The school works collaboratively with parents, so children receive consistent messages about how to 
behave at home and at school.  
 
We explain the school rules in the school prospectus and leaflet, and we expect parents to read these and 
support them. 
 
We expect parents to support their child’s learning, and to co-operate with the school, as set out in the 
home–school agreement. We try to build a supportive dialogue between the home and the school, and we 
inform parents immediately if we have concerns about their child’s welfare or behaviour. 
 
If the school has to use reasonable sanctions to punish a child, parents should support the actions of the 
school. If parents have any concern about the way that their child has been treated, they should initially 
contact the class teacher. If the concern remains, they should contact the school governors. If these 
discussions cannot resolve the problem, a formal grievance or appeal process can be implemented. 
 
The role of governors 
The governing body has the responsibility of setting down these general guidelines on standards of 
discipline and behaviour, and of reviewing their effectiveness. The governors support the headteacher in 
carrying out these guidelines. 
 
The headteacher has the day-to-day authority to implement the school behaviour and discipline policy, but 
governors may give advice to the headteacher about particular disciplinary issues. The headteacher must 
take this into account when making decisions about matters of behaviour. 
 
Fixed-term and permanent exclusions 
Only the headteacher (or the acting headteacher) has the power to exclude a pupil from school. The 
headteacher may exclude a pupil for one or more fixed periods, for up to 45 days in any one school year. 
The headteacher may also exclude a pupil permanently. It is also possible for the headteacher to convert a 
fixed-term exclusion into a permanent exclusion, if the circumstances warrant this. 
 
If the headteacher excludes a pupil, she informs the parents immediately, giving reasons for the exclusion. 
At the same time, the headteacher makes it clear to the parents that they can, if they wish, appeal against 
the decision to the governing body. The school informs the parents how to make any such appeal. 
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The headteacher informs the LA and the governing body about any permanent exclusion, and about any 
fixed-term exclusions beyond five days in any one term. 
 
The governing body itself cannot either exclude a pupil or extend the exclusion period made by the 
headteacher. 
 
The governing body has a discipline committee which is made up of between three and five members. This 
committee considers any exclusion appeals on behalf of the governors. 
 
When an appeals panel meets to consider an exclusion, they consider the circumstances in which the pupil 
was excluded, consider any representation by parents and the LA, and consider whether the pupil should be 
reinstated. 
 
If the governors’ appeals panel decides that a pupil should be reinstated, the headteacher must comply with 
this ruling. 
 
 
Monitoring and Evaluation 
Behaviour is monitored through class records of significant issues, through the incident book for playground 
issues and through the Head teacher records of major issues. These records are reviewed annually or more 
regularly when necessary for individual children, to ascertain whether different interaction is needed. 
Behaviour needs expressed through Individual Education Plans are reviewed at least twice a year and 
shared with all parties involved including parents. The policy is reviewed yearly at the beginning of the 
academic year. 
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Appendix A 
 
USEFUL STRATEGIES FOR PROMOTING POSITIVE BEHAVIOUR  
 
Introduction  
School staff take-part in regular training on behaviour management. Information is given here about some of 
the key strategies that they are trained to use to support and encourage positive behaviour.  
This annex supports our Behaviour Policy and promotes consistency of application. It is also shared with 
parents/carers because many of you told us that you would find it helpful to have practical information about 
how behaviour issues are approached at school. We also know that strategies used at school will always be 
most effective when pupils understand that they are supported (and particularly where they are also 
adopted) by parents/carers at home.  
 
Modelling Desired Behaviour  
Children learn from the behaviours they see and experience around them, making it very important for 
adults to always demonstrate themselves the behaviours that they expect from children. In school, this is 
particularly important in terms of behaviours like respect, concern, compromise, fairness, apologising and 
accepting apologies, acknowledging mistakes, resolving difficulties fairly and amicably, and so on.  
Dealing with difficult behaviour can trigger feelings of anger, irritation, disappointment or even despair. Staff 
avoid communicating these feelings to the child/ren and at school will work hard to keep responses low key 
and matter of fact. This encourages a calm and logical, rather than heated and emotional, response.  
 
Public Praise/Private Criticism  
Public acknowledgement of good behaviour can be very powerful in a positive way. Similarly, public criticism 
of unacceptable behaviour, or correction in public, can often be very damaging. Usually, criticism or 
correction should be as private as possible; lowering a child’s self esteem (making them feel inadequate or 
at all foolish) is likely to increase misbehaviour, if not now, then later.  
In the classroom, adults will always seek to come close to a pupil to speak to them quietly, avoiding telling 
them off loudly in front of other children or across the classroom. In this way the behaviour is still dealt with 
firmly, but the child is given privacy and time to reflect on choices they made and to think for themselves 
about what they might do differently moving forward.  
 
Being consistent and clear  
Children need for their world to be as reliable as possible. When adults act consistently and reliably, they 
make children feel safer and therefore less anxious. This in turn will make it less likely that events will trigger 
unacceptable behaviour.  
Guidance to teachers on behaviour management for their pupils will often include a reminder to them that 
they are the grown-up! As adults, it is always their responsibility to take the lead, being assertive (but never 
aggressive) about the behaviour they expect to see.  
 
Catching children being good  
Unacceptable behaviour is easy to spot! It is disruptive and often noisy and stands out in a crowd, making it 
obvious and giving adults a prompt to respond. Good behaviour is what we expect and is practiced by the 
majority of children most of the time, making it much less obvious and also less likely to receive attention. 
However, as reward and recognition strategies demonstrate, positive praise is an incredibly powerful 
motivator for children to behave well.  
To provide a prompt for adults, to help them respond to children’s good behaviour, what follows is a (non-
exhaustive) list of things ‘to catch them being good’ at:  

 

 

 letting them pass first  
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n required (e.g. in assembly or at a performance)  

 

 

 

possessions, their room, etc tidy  

 

 

 

 

ng something a lot of thought (e.g. work or a present)  

 

 

 

 

 with classmates or siblings  

 

 

 

 

 

 

 

ames)  

 

 

 
 
At school, adults use a range of rewards to promote positive behaviour choices (see Annex D). In addition to 
these, they might also use less formal reward and recognition, including: a smile; a sticker; comments to 
parents/carers; a new role or responsibility; and/or verbal praise, e.g. “thank you”!  
Praise alone doesn’t point out explicitly the things children have done well. By adding a description, it is 
easier for them (and others) to see how further positive feedback can be obtained in other situations. For 
example, a teacher that says “This group has sorted out for themselves who is doing which tasks and are 
sharing resources and recording all the results well. That’s really effective working, well done!” is delivering 
a more effective message than one who simply says “Well done 
 
 
De-escalation tactics and phrases  
Sometimes when children display unacceptable behaviour, they will initially be so upset or emotionally 
distressed, that action needs to be taken to calm the situation before you can begin to address the 
behaviour itself. Here are some tactics and phrases that experts in behaviour management suggest will help 
(and that teachers at Wheatfields use), when that happens:  

- it addresses them and shows them that they 
have your full attention and that you mean to sort the situation out for and with them.  

– a phrase like this acknowledges their feelings and helps to reduce the 
emotion so that you can move on to a more logical conversation.  
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– a phrase like this offers the child a safe and constructive environment where 
they know that the point is to resolve the problem that led to the behaviour and not just to punish them for it 
(though note that while this is important and is most likely to address the issue effectively, it may still be 
necessary for the adult to issue a sanction so that the child is clear that regardless of the reason for the 
behaviour, the behaviour itself was not acceptable)  

- this tactic provides children with a calm option to explain what’s on their mind and 
again is most likely to address the issue that the child had/has effectively so that the unacceptable 
behaviour won’t be repeated in the future.  

– quite often it will be useful to remove the child from their current 
setting, gently encouraging them to walk with you or using open arm movements to guide them to sit 
somewhere quiet and calm. You should always use this tactic if they’re in an unsafe place (e.g. on a wall or 
on the roadside).  
 
Using Language of Choice and Assertive Discipline  
In disciplining children, adults are not only seeking to stop an immediate undesirable behaviour, but also to 
teach them about the impact of their behaviour on themselves and others, and about the power of their own 
choice. This helps them learn how to avoid the undesirable behaviour (and so also the undesirable 
sanctions) for the longer term.  
Using ‘language of choice’ is in contrast to using ‘language of demand’. If you demand something of 
someone, for example “If you don’t stop talking now you’ll get a ‘time out’!” you are actually prompting one of 
two natural responses, which is either to:  

 Resist the demand (and create conflict)  

 Accede to the demand (and lose face)  

 
Instead, language of choice places responsibility for behaviour with the child, for example, “If you choose to 
interrupt again while I am explaining this you will have to receive a ‘time out’. Think about making the right 
choice. Thank you!” Crucially, this approach bypasses the natural instinct to resist, that can more easily 
occur when we are simply told what to do, while still leaving the option of a sanction open if the child does 
not make the right choice.  
Given below are sample scripts giving the sort of language and guidance that teaching staff at Wheatfields 
Infants and Nursery have been trained to adopt. Although Scripts 1, 2 and 3 naturally escalate (so if Script 1 
fails to have the desired effect you would tend to step up to Script 2, and so on), depending on the 
circumstances, you might start with any of the four scripts. You would also, of course, need to amend the 
name and detail to suit each occasion. 
 
 
Script 1: Statement of Reality (i.e. simply tell them what you see)  
“Fred, you’re... (e.g. running in the corridor/tapping your pencil on the desk/talking when I’m speaking...)”  
Use a firm but calm voice. This helps to show that you mean business but in a non-confrontational way that 
might otherwise lead to a defensive response.  
Don’t ask “why?” they are doing what they’re doing – It’s confrontational and you don’t need to know why. 
They just need to know that you’ve noticed it.  
After hearing the statement of reality many children will quickly change their behaviour without the need to 
take the script any further or for a sanction.  
Remember to give them ‘take up time’ to think about their behaviour and respond. It may even be desirable 
to deal with another task or pupil, to temporarily divert attention away from them, and allow sufficient space 
and take-up time.  
When they are demonstrating a positive change make sure to acknowledge that with praise:  
“Thank you Fred for... (e.g. walking/putting your pencil down/listening nicely...)”  
If the child’s behaviour doesn’t change after a reasonable take-up time, move on to Script 2.  
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Script 2: Tell them the behaviour you want to see  

 
“Fred, I need you to...(e.g. walk in the corridor – thank you/ put your pencil down – thank you/ listen when I 
am speaking – thank you)”  
Be assertive and avoid starting or ending with “please”. Use “I need you to...” and end with “thank you” 
instead. This carries an expectation that they will do as you have asked them to, and helps support the idea 
that your request is not optional.  
If you then see a positive change in behaviour, acknowledge it with a further ‘thank you’ or with a gesture 
(e.g. a smile or a thumbs-up).  
Should you not see a positive change in behaviour, move on to using a ‘language of choice’ in Script 3.  

 
 Script 3: Statement using Language of Choice  
 
“Fred, You are choosing to behave this way and if you choose to continue to... (e.g. run/ tap your pencil/ 
speak when I’m speaking) then I will have to give you a time out 
You need to remain calm, without any sense of agitation or lack of control, while making it clear to the child 
that they are responsible for the consequences of their actions; that it is their choice.  
Be careful to make sure that the sanction you threaten is proportionate to the behaviour and fits within any 
framework you use (e.g. Warning /time out) or is something that you know you can and will carry through if 
the behaviour doesn’t change.  
You may need to ignore minor secondary behaviour – stomping about, muttering or a bit of back-chat – the 
most important thing is that they have made the right choice about their initial undesirable behaviour. Where 
appropriate, allowing a child to have the last word can help resolve or avoid further conflict and can also be 
valuable in helping you to role-model grown-up behaviour.  
If the child chooses to do the right thing, then you must praise them for making the right choice. This will 
help them learn that it’s good to do the right thing and that you are pleased with their choice. Every child 
likes to be praised and acknowledged on the inside, even if they might not show it on the outside:  
“Well done/Thank you Fred, you made the right choice”  
Should the child choose not to do as you have asked, then you must follow through with the sanction you 
threatened. This is very important so that the child comes to understand that you mean what you say. 
Failing to be consistent in carrying out sanctions that you have threatened very quickly undermines your 
authority and indicates to the child that they need not listen to your future requests for improved behaviour.  
Once a sanction has been issued you should see it through. Don’t cave in to protests, remove or reduce the 
sanction. If good behaviour follows, then reward that separately, but still maintain the sanction. When you 
are consistent in seeing through the sanctions you have said you will, these scripts work!  
 

Script 4: Reinforce and depersonalise  
 
“Fred, at Wheatfields we respect and listen so that everyone can learn”  
Repeatedly referring to whole school expectations (i.e. Rainbow Code) (or at home referring to family rules 
or expectations) can be very helpful in reminding children of an objective set of rules and values which 
never change.  
This approach indicates that the request is fair and consistent; it is simply what has always been and what 
will always be expected, rather than personal ‘against’ them.  
 
The Importance of Restoring a Relationship  
Where a response to unacceptable behaviour still leaves a lasting impact for that child or for others, it will 
often be necessary to take formal steps to review how to learn from mistakes and restore relationships. This 
can include restoring relationships with other children as well as teaching staff or other adults. It also helps 
the individual(s) concerned to draw a line under the matter and move on.  
The process can only start when the individual(s) concerned is/are calm and ready to learn from the 
experience. It may take time and it may be something that an adult will have to come back to over a few 
hours or even days.  
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The aim is to demonstrate that it is possible to learn from the experience; to work out what went wrong and 
why; to make amends; and to help avoid it happening in the future. In this respect the process is a positive 
one and teaching staff find that it helps to reinforce this by using a template of standard questions. Almost 
always, they will sit with the child/ren and work through the questions and responses with them. The 
questions would include any or all of the following:  
 
 

 What (in your words) happened?  

 What do you think the people involved were thinking and feeling at the time?  

 Who has been affected and how?  

 How can we put right the harm?  

 What have we learned to make a different choice next time? (Next time I will...)  

 What would you like to happen next?  

 How can we make things better for _______?  

 If everything was going to be OK, what would need to happen?  

 How can you help to put this right?  

 How can we make it OK for you to go back to your lessons/activities/friends?  

 What do you think ________ might need?  
 
 
 
 
Annex C  
BEHAVIOUR CHECKLIST FOR TEACHERS  
Each teacher has their own Class Checklist to remind themselves of the essential procedures that they 
intend to embed in their class to help promote outstanding behaviour. As well as acting as an aid memoire 
for the teacher, the checklist is also there to support other staff, including supply staff, so that a consistent 
approach is always adopted in the class.  
The idea of using a Class Checklist was developed by Charlie Taylor, the Government’s Expert Advisor on 
Behaviour in Schools. Charlie Taylor noted that checklists were used by many surgeons to overcome 
unnecessary deaths in hospital caused by the most basic of errors, like staff failing to wash their hands. 
Applying this principle to behaviour in education, he worked with a group of outstanding schools to consider 
how best to get the simple things right all of the time in the classroom. The lists that follow are those 
suggested by Charlie Taylor; they are not exhaustive and will be refined by each Wheatfields teacher 
depending on his/her classroom and his/her individual pupils.  
 
Classroom  

assroom.  

 in the class - and ensure that the pupils and staff know what they are.  

 

 

e to follow through with all rewards.  

 

 
 
Pupils  

 

 

 

where an IHP (Individual Healthcare Plan) is in place.  
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Teaching  

are prepared in advance.  

 

 

 

 

pping the class.  

 
 
Parents  

- let them know about the good days as well as the 
bad ones.  
 


